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the students of high CLS group were better able to make self-assessment as compared to the students of low CLS
group but the same cannot be said 'mtmmsofqualitnlivenlzvanoemdd:p&ofwwdingmdidusuwdbyme
students in the second part of the each question.
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Introduction:

There is growing awareness of the benefits of including students in the assessment process which can make it more relative and
suthentic (Pellegrino et. al, 2003; pp.236-240, Ormord, 2003;p. 578) but its use is limited to elderly students most of the time
-537). Consequently most of the research for developing self-assessment tools and
students in higher grades. But recently some authors have recognized the importance of the
subject for elementary school students and showed that if approached with appropriate tools and training it can work equally
In addition to the need for the cultivation of self-assessment ability
onship between the degree of pro-constructivist inclination of students

(van Kraayenoord & Paris, 1997; pp.523
related skills in students is limited to

well with younger students as well (Ormord, 2003;p. 578).
this study takes one step further by investigating the relati

towards leaming (by utilizing students score on CLS) and proficiency in assessing themselves effectively.
ves:

Objecti
The study used CLS (Nasir,

inclination and then compares qualitative and qualitative difference among them in their ability of self-assessment.
Method:

The study involved 115 (38+39+38
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Data Analysis;
Students' self-explanation of what they learned new, what they want to leam more and how far collaboration with other students
mdu:herhelpedinﬂmir]mingwumdmmpponqmntimivemmsfubod:hjshmdlowas groups.
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Description of th

were asked to write explanation in words. The questions were meant to investigate students’ self-realization of what they have

leamed and which factors contribute importantly in their learning p The ivist traits addressed in the questions
were students’ previous knowledge, interest, effectiveness of collaboration with other students and interaction with teacher
Results:

Tlnmldems of high CLS score averaged 76.5 (range of 86-71) while the average for students in low CLS score group were

I:
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38.1 (range of 37-65). The CLS comprised of 18 questions on a five-point scale
- thus making possible a range of 18-90 score.
[ . The results showed that the students with high CLS are better at self-assessment

i

! than the students with low CLS score. Additional details are presented question-

L. Figure | shows that although both groups started with same number of students
reporting prior knowledge about the apparent characteristics of solution when salt
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Figure 1: Question 1-Comparison of percentage and low CLS score group in the : it
d::{lgh and Low CLS on Self-assessment later phases indicates better leaming j S ;\\ n : el e
lopment among the students with more constructivist leaming approach s a7, 1 oty
(high CLS score). i i l " = '
The difference in the quality of previous knowledge also differed between the oy S el N7
groups. When students were asked about what they have observed while Pl sl Pl Pt b
dissolving salt in water and did they know anything they observed during today's e
lesson beforehand. The differences can be attributed to the observation skills and s T o [
depth of observed properties The students with high CLS have more critical Figure 2: Question 2-smparison of percentage of

#pproach of looking at the same phenomenon.

High and Low CLS on Self-assessment
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1€ sed-assessment sheet: It comprised of six questions and each question had two parts. The first part of each
queninuwuc!osedmdedmquuimdtﬁemdmuwseleumoﬂhehvoopﬁons{ywm} In case of selecting ‘yes’, students
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One commonality found was the exceptionally high rating of collaboration in
phase 2 of the lessons shown in figure 4.
Thehighambcenfdiuuuimhphmedminw—m
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can lead toward better collaboration and in tum can facilitate constructivist
leamning.
Anotberimguhrityisevidmtinﬁgms.plmelwhmlhnm
suddenly sinks to exceptionally lower. This phase involved an observatory
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solution on dissolving a certain quantity of solvent.
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statements for the students from both high CLS and low CLS group,
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High and Low CLS on Self-assessment
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lskedbyliu:mnmmwmnmofmummwﬁﬁngmmwm;m. It is very rare

to have any questions/discussion about the finding or conceptual problem
Discussion:
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students in the second part of the each question.
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they also need to be trained in development of self-assessment sheets to make them relevant, specific and concise.

Ano&mhnpommimpljuﬁonfonhemhmhwmmmmmtmmdmuhmm&r&h
meamhslmwedtveryiuwdimctinhmuonbctwunmhawdmﬂwn.nnclmdjuusﬂonbuwmmdmumdmm
get limited to the participants of willing if teacher do not create situation for the participation of the comparatively passive
studcnts.lnaddltiunmlhe.hm&ﬁmpmicip&lionIhednplh(qullilyofvimduradwquesﬁons asked) of students’ participation
also need to be addressed. This needs training in the thinking ability and critical outlook while pursing the learning objectives

through classroom learning activities.

Self-assessment works better in classrooms where children are not afraid of risk-taking and exposing their misconceptions,

and where the outcomes of self-assessment are rewarding (e.g., academically,

that place a premium on obtaining the correct answers
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